Introduction
Third-through sixth-grade teachers across the country struggle with a common challenge: How do I meet the needs of 30 individual learners, each with a unique combination of reading skills and background knowledge?
To address this problem, Scholastic developed ReadAbout, a self-managed reading achievement program that uses technology to personalize literacy and vocabulary instruction. Designed to complement the core reading program, ReadAbout delivers highly engaging, nonfiction content, plus skills instruction and reinforcement tailored to the interests and reading level of each individual student. The program also includes detailed reporting that enables the teacher to continue differentiating instruction offline if they choose. The result? The whole class accelerates, one student at a time.
ReadAbout draws upon the latest trends in educational theory, research, and practice to provide teachers with a powerful tool for teaching reading. To help teachers build the most powerful reading programs possible, the ReadAbout editorial staff at Scholastic invited six leading researchers and educators to discuss the current state of the art in reading instruction. These papers can be found in the ReadAbout program materials or online at
www.scholastic.com/readabout
ReadAbout addresses a diverse array of research to create a comprehensive picture of how upper elementary students learn to read nonfiction. Research-based strategies include:
• Improving nonfiction reading comprehension skills • Teaching expository text structures • Leveling text to individual reading levels and differentiated instruction • Direct instruction of high-utility and content-area vocabulary • Building background knowledge through anchored instruction • Using graphic organizers • Motivating students with engaging text • Ongoing, data driven assessment • Writing in response to text The program also provides support for English-language learners and children who have other particular learning needs
The following summaries will provide you with information about the depth and breadth of research conducted during the development of ReadAbout. In the full articles, our experts lay out concrete steps you can take to help your students develop the skills and attitudes they need to become effective readers.
Raising Students Who Want to Read

By Phyllis C. Hunter
Literacy education involves more than simply providing students with skills; motivation is also a key component of any effective reading program. This paper discusses ten steps teachers can take to help students develop an intrinsic motivation to read:
• Match individual students to "just-right" texts that fit their reading level.
• Provide a wide range of interesting and personally relevant texts.
• Empower students by allowing them to choose the texts they want to read.
• Let students know what to expect.
• Encourage students to monitor their own progress.
• Talk about books continually.
• Give immediate feedback and encouragement.
• Use technology to excite students' interest.
• Set expectations for success.
• Be alert to signs of reading difficulties, and intervene when necessary to get students back on track.
When students are motivated to read, they will work harder to improve their skills. Thus, even students who have had difficulty reading in the past can succeed in the future.
How ReadAbout Supports the Research
In ReadAbout, students can choose among a wide variety of interesting and engaging topics in the content areas of science, social studies, and arts & entertainment. ReadAbout's adaptive algorithm delivers text that matches a student's individual reading level. Motivating activities such as collecting, sorting, quizzing, and word challenges are provided in the program to encourage word consciousness and vocabulary acquisition. As students move through the program, they continuously receive immediate feedback on their progress. ReadAbout reports automatically alert a teacher when students are struggling so that she can intervene immediately.
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Inquiring Minds Learn to Read
By Jeffrey D. Wilhelm
Inquiry-based approaches to reading help students develop "big understandings" of informational texts. Teachers can adopt an inquiry-based approach by employing teaching strategies before, during, and after reading.
Before reading, teachers can:
• Create a meaningful context for reading by asking an essential question (e.g., "What are civil rights, and how can they be protected?").
• Provide a purpose for each reading that is clear, personally relevant, and socially significant.
• Provide a wide range of engaging texts that match students' reading level.
• Activate and/or build the background knowledge that students need in order to understand the text.
• Foster mastery by introducing and teaching new reading strategies (e.g., identifying central ideas). During reading, teachers can:
• Support and scaffold struggling readers.
• Motivate students by building a sense of competence.
• Show students that care about their reading progress.
• Provide enough time for students to read, practice, and grow. After reading, teachers can:
• Encourage students to consolidate and reflect upon what they've learned.
• Set goals for the future.
• Provide time for collaborative peer discussions.
• Have students make or do something that makes learning visible, usable, and accountable.
• Help students engage in inquiries of their own.
How ReadAbout Supports the Research
Before reading, students encounter the Think About It question to get them to connect the topic to their own lives. The question sets a meaningful purpose for reading. Anchor videos introduce important information to help students build background and mental models for understanding. New skills and strategies are introduced to the student during Skill Briefs. During reading, ReadAbout provides a variety of scaffolds to support students who need help. After reading, students respond to the Think About It question in writing with the Knowledge Card. This response encourages them to reflect upon what they have learned and to engage in their own inquiries about the topic.
Gaming, Learning, and Motivation
By Henry Jenkins
Because games are inherently appealing and motivating for children, they hold great potential to serve as a compelling context for education. Researchers have proposed different possible mechanisms to explain how games engage their players (e.g., "flow" states of attention, challenging "hard fun," projective identification). Whatever the mechanism, however, games are consistent with the best available research on cognitive development and learning. Games can promote learning in several ways:
• Games encourage students to take intellectual risks and reduce the threat of failure.
• Game simulations foster engagement through immersion.
• Well-designed games sequence tasks to allow early success and gradually increase difficulty, so that students are continually challenged but not overwhelmed.
• Games link learning to clear goals and rules.
• Games create a social context among players.
• Games are multimodal, accommodating a variety of learning styles.
• Games support early steps and provide a catalyst for additional research and learning more.
How ReadAbout Supports the Research
ReadAbout motivates students by providing and selecting content that is personally meaningful and presenting reading in an engaging environment. Students also encounter activities which provide a sense of challenge just on the verge of success.
Collecting, sorting, quizzing, and word challenges are all activities in ReadAbout that engage students in reading and learning. Vocabulary activities and games are designed to gradually increase in difficulty so that students may experience success early on in the program. Clear goals and immediate feedback are provided to encourage and motivate students to continue with the task at hand, even when it gets difficult. 
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Narrowing the Language Gap: The Case for Explicit Vocabulary Instruction
By Kevin Feldman and Kate Kinsella
Vocabulary is essential to literacy, and it is also associated with more general academic performance and IQ. Effective vocabulary instruction involves more than simply looking up words in a dictionary, using context to infer meaning, or extemporaneous, unplanned teaching when the class encounters an unfamiliar word. Effective vocabulary instruction also includes wide reading of fiction and nonfiction texts, direct teaching of individual words, teaching independent word learning strategies, and fostering "word consciousness" (e.g., engaging in language play, being sensitive to parts of words). When teaching words directly, an effective approach entails five steps:
• Have students pronounce the word several times.
• Explain the word in familiar language.
• Provide examples of use.
• Have students elaborate with their own examples and visual representations.
• Assess learning, either formally or informally.
In addition, teachers can also employ broader strategies and tools, such as: providing note-taking guides to help students keep track of new words; encouraging good vocabulary study strategies; creating accountable contexts for students to use the words in speaking and writing; and focusing instruction on the words that matter most (e.g., words related to the central concepts in a text, or words that students are likely to encounter repeatedly across academic subjects and over time). Helping students build a powerful vocabulary will help them thrive, both in reading and throughout their academic lives.
How ReadAbout Supports the Research
The ReadAbout vocabulary instructional sequence is informed by the following sequence, developed by Dr. Kinsella and Dr. Feldman: Pronounce, Explain, Provide Examples, Elaborate, and Assess. In ReadAbout, students begin by recording themselves pronouncing the word aloud. Then students read the meaning of the word and hear the meaning read aloud. ReadAbout provides students with meanings that are "student-friendly" and connected to experiences and situations that they would encounter in their lives. Next, examples are provided for the student in the form of an image and a caption. Students then encounter Word Wise, which presents a thought-provoking question to help elaborate on the meaning of the word. Finally students are tested on their knowledge of the word and their answers are assessed.
Vocabulary instruction is focused on high-utility words-words that students are likely to encounter across the subjects-and content area words-words that are important to the understanding of the topic at hand. Smart Cards are interactive vocabulary cards which teach explicitly high-utility and content-area words vital to the comprehension of the text. Six word-learning strategies are provided as lesson plans and taught to students during small-group instruction time. The software fosters word consciousness by providing students with the opportunity to explore, interact, sort, and play with their collection of vocabulary words. Students can also unlock special bonus words once they have exhibited vocabulary mastery in a topic.
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